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Introduction

Nowadays, higher education in Ukraine is in gre&hdnd among school-
leavers striving for achieving a desired degree laexbming qualified special-
ists in the chosen field. On the one hand, studeftés find the new period of
their life — studying at university — exciting amabaking them consider them-
selves grown-ups. On the other hand, first yearnatersity is in many ways
challenging, since students face formidable problarich they never encoun-
tered earlier at comprehensive school.

The didactic component of these problems arisesfaiie contradiction be-
tween the didactic systems of comprehensive schodl university. Students
often lack essential skills of autonomous learniogtimal time management,
self-organization and self-control as well as faibecome actively involved into
the learning process. All these skills are congiddundamental in acquiring
higher education and becoming desired employedsday’s job market, who
are able to adapt easily to dynamic working coadgi and environment, put
forward new ideas and concepts, take positiveudtittoward their jobs and
apply their skills to the full.

Besides, the increasing volume of information tgobecessed at university
and the need in both acquiring information literacyl information competency
skills add to the challenges that students typicafidergo in their first year at
university.

1. Objectives of the paper

Study the condition of first-year students’ didacidaptation at Vinnytsia
Educational and Scientific Institute of EconomidsT@rnopil National Eco-
nomic University within the educational environmentiched with information
and communication technologies (ICT), evaluating impact of the latter on
students’ learning skills.
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2. Results of research

In spite of numerous didactic and psychologicakagshes, the problem of
didactic adaptation of first-year students is stilder discussion. Actually it is
not paid much attention regardless of physicalcpslpgical and social adapta-
tion. Nevertheless, it is students’ didactic adamtathat can help develop their
cognitive activity and become the basis for theirtHer successful lifelong
learning under the changing conditions. Consequefittm the initial stage of
learning the teachers are supposed to activelylvavstudents into academic
process, with them realizing that the results actden their learning activities
become their intangible assets. The first yeanataunsity is extremely important
from the point of view of students’ didactic addjata. Academic load, informa-
tion multiplicity, a large amount of unusual forrog learning activities — all
these factors increase freshmen'’s frustration auxtety, having significant im-
pact on their adaptation. It often takes studentsintime to adjust to university
requirements and environment. Another reason af siod inefficient adapta-
tion of first-year students is lack of coordinatibetween students and teachers
in organizing teaching-learning process. Thus, t&dem problems are nothing
but problems in combining both students’ learnimgl aeacher's educational
efforts. Permanent mental tension combined witlffizient time-management
often result in disadaptation which can cause moogress and serious health
disorders.

On the basis of the carried out analysis of psyadioal and didactic litera-
ture we conclude that one of the main componentghef organizational-
-pedagogical background for first-year studentsapdtion is organization of
cooperation between teacher and student withinethecational environment
enriched with ICT Tuyk, JTecosuit 2012: 230-231], the target function of which
is to provide students with direct access to nesgsiata, information, hypothe-
ses, theories etc. with further development of esttsl abilities to process, ana-
lyze and synthesize the information, and efficientte it in their learning activ-
ity. These skills can be acquired through inforowaiinteraction of all the parties
to the learning process.

The main objective of the educational environmemtobed with ICT is to
provide a remote interactive access to all kindsdfcational resources (educa-
tional, reference and normative etc, which candedii in efficacious learning).
The educational environment at university is regdrds a multilevel system of
conditions providing optimal parameters of educalactivities from the point
of view of the target, content, process, result eggburces. The conditions of
the educational environment enriched with ICT agarded as system of facili-
ties (internal and external, dynamic and static)eiohancing students’ success-
ful didactic adaptation.
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Changes in educational environment call for adexjoaanges in the applied
methods. Understanding and scientific substantiatibapplying ICT become
the primary objectives of the educational environtrenriched with ICT. These
technologies, being personality oriented, help Wgvstudents’ competence in
self-education and self-development, independendesalf-actualization.

It is obvious that learning resources must diffemf ordinary Internet in-
formation resources in the way they are going tased: they are supposed to
be embedded in the educational process, whichrinigua quite complex system
of both direct interaction between the subjectthis process and indirect one,
via manifold information resources. Students angeeted to have access to the
very resource which meets their educational demamdsis adapted to their
individual background.

In order to study the peculiarities of studentsagtdtion within the educa-
tional environment enriched with ICT, a pilot resdawas conducted among 85
first-year students and 42 teachers of Vinnytsiadatonal and Scientific Insti-
tute of Economics of TNEU. In the pilot researcmuanber of empirical meth-
ods were applied: questionnaire survey, observasgnthesis of independent
data, analysis of the results, and pedagogicalrewpat.

Fig.1 and 2 show how often students used informagiod communication
technologies at school compared to university.

= At university
At school

0% 10% 20% 30% 40% 20%

Fig. 1. The average time spent on a computer a day
As the graphs illustrate, entering a universitgtfiyear students have to use

ICT more often than they used to at school. Moreowe found out that Inter-
net-resources are the most popular source of ird#oom since they are used by
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72% of students in their reading for seminars amdkahops, whereas a little
few than 50% use their synopses and 33% only yser paxtbooks.

= At university
B AL school
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Fig. 2. The average studying time spent on a compmrta week

When asked how ICT facilitate their learning, thedents rated the follow-
ing aspects:

aFullyfacilitate
mFartly facilitate
mDonotfacilitate

Frequency (%)

Fig. 3. Students’ educational activities facilitatd by means of ICT
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The surveyed teachers claim there is an increasésgl in using ICT in
teaching humanitarian and fundamental discipliredirst-year students’. As
they suggest, today’s first-year student needd@s$en order to become profi-
cient in about 37% of the course size. The teachlsts outlined the kinds and
nature of work to be done by students via the h&tor with ICT. Thus students
must use the Internet when reading for module estisworkshops, doing com-
plex practical individual tasks, in their autonoraolearning, searching extra
educational information, designing Web-Quests asidguvideos.

57 7%
60,0% 1
50,0% 1
40,0% 31%
30,0%
20,0% 11,3%
10‘0% _"" -
U,U% T T T i
In sitting for In sitting for In searching
modul tests workshops extra information

Fig. 4. Educational activities requiring involving ICT

As the graph shows, no first-year student can perfoeyond educational
environment enriched with ICT. Nevertheless, thachers observe students’
inefficient use of ICT on the whole. Students’ @&pito qualitatively process,
analyze and compare the information they use guiidts out of 10. Adequacy
of the conducted research to its objectives is oredsas 5.3 in 10-point scale.
The level of students’ readiness to use the Intasmuch lower, having got 3
points. Teachers suggest that the low efficiencstudents’ use of the Internet is
caused by lack of didactic adaptation in the edaat environment enriched
with ICT, where new disciplines themselves becomeahchallenge.

The survey results indicate the need in develofiirstryear students’ in-
formation competency through indirect ICT-basedksad-or example, some
teachers practice involving students into learrtimgjr subjects via social net-
works, Facebook being one of them. They put forvaarddea to be discussed
motivating students to suggest their own ideasomroents. Since the majority
of first-year students feel uncertain about thewfipiency, they may hesitate
whether to set forth their understanding of th@ésg question or not. For this
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reason teachers encourage them by involving traimpetent colleagues into
discussion and asking them to vote for worthwhdenments. This incites stu-
dents to search relevant information in the Inteamal feel free to suggest their
ideas. Basing on both the students’ and expergggestions, teacher continues
disputation in class with further coming to comneamclusion. The best papers
take part in the All-Ukrainian competition fundegl bx-President of Ukraine
Leonid Kuchma “Ukraine in the XXicentury: civilization choice”.

Fig. 5 illustrates the most meaningful factors aoha&ncing first-year stu-
dents’ adaptation (in their opinion):

teachers' professional skills H 47

ability to adapt to teachers’ _ 38
requirements ’

- favourable pshychological

environment in the group 5.8

information competence

good school knowledge F 39

1 2 3 4 5

o]

Fig. 5. Students’ motivation and values regardingtte factors enhancing adaptation

The graph proves that the importance of informatitaracy and compe-
tency in helping students’ didactic adaptation famv cannot be exaggerated.
Moreover, the majority (59%) of students state thateducational environment
enriched with ICT together with adequate informattmmpetency expedite the
learning in full, 30% — partly, and the rest foundifficult to answer.

Conclusion

Our findings prove that university educational eariment enriched with
ICT empowers implement all didactic capacities®T Iwhich in turn increases
educational activities efficiency. A further deveoent of the educational envi-
ronment enriched with ICT in the multilevel systerhhigher education will
inevitably be accompanied by increasingly growiagacities of ICT.

Although the results of the pilot research showwaknesses of students’
use of ICT, they prove the positive impact of tlieieational environment en-
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riched with ICT on first-year students’ didacticaptition, since it increases
their didactic motivation and in many ways factiéta educational activities.
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Abstract

There being a contradiction between the didactitesys of comprehensive
school and university, university teachers havinid solution to the problem of
first-year students’ didactic adaptation. The wide of ICT in doing every uni-
versity course calls for adequate teaching metfamdi didactic conditions for
students’ efficient progress in their first yearstfidy at university. The article
provides the condition of first-year students’ ditia adaptation within the edu-
cational environment enriched with ICT on the bagithe pilot research carried
out at Vinnytsia Educational and Scientific Ingitwf Economics of Ternopil
National Economic University. Although the resulfsthe pilot research show
students’ weaknesses of use of ICT, they provedséive impact of the educa-
tional environment enriched with ICT on first-yesudents’ didactic adaptation,

since it increases their didactic motivation andriany ways facilitates educa-
tional activities.

Key words: didactic adaptation, first-year students’ didaetdaptation, infor-
mation and communication technologies, educatienaironment enriched with
ICT, pilot research.
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