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Psychological analysis of a teacher’s activity inl@ass

A teacher’s activity is difficult and versatile. Alyzing the lessons given by

a teacher his colleagues make an idea of him asfassional. A teacher must

give a lesson to provide all necessary conditiams€hool students to learn, to

form the skills, and to develop their abilities. & whole originates from its
parts, as pedagogical mastery should be showrchtlesson. Thus, it is neces-
sary that a functional analysis of a teacher’'svigtias a professional teacher
should be carried out, irrespective of the type ¢ésson and subject. The crite-
ria of an elementary teacher’ mastery appraisaivaméed out according to the

notions of the theory of systematic mental actamfation by P. Galperin [1998]

and the theory of an academic activity by D. Elkoand V. Davydov [1996]:

1) As the main method of the analysis is a pedagogbakrvation, the most
definite forms of fixation of this activity's compents are educational activi-
ties. At first they are marked as ,+” and ,—" irethespective column of a ta-
ble. While using them in the process of educatioei¢ction the teacher has
a chance to define the suitability of these actiomge exactly. In case he
gives the foundation that his educational actiuitythe given situation was
not performed and was not suitable, ,—" can be gkdrinto ,+".

2) Satisfactory level is no less than 17 points (itaf of maximum 33 + 1 point).
Good level estimates at 22—27 points. Excellenbrerthan 27 points.

Table 1
A functional analysis of teacher’s activity in clas

mark

Evaluable qualities of an activity

1. Creation of an academic motivation:
1) situational
2) task-oriented
3) extrinsic motives
4) intrinsic motives
5) reduction of motives 3
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2. Goal-setting:

1) way of setting a goal:

a) declared by a teacher 1
6) defined in the course of academic dialogue 2
B) Stated by students 3
r) not declared specifically and never reportecheot

2) types of goals:
a) definite, achievable 1
0) global 1
B) taking into consideration ,shift from motive tog” 2
r) never checked

3. Object of activity:

1) Degree of novelty:
a) new 1
0) partly studied 1
B) reproduced a second time 1

2) Pattern of use:
a) requiring a reproductive activity 1
6) requiring the organization of research 3

3) Total amount:
a) integral, systematic 3
6) with fuzzy borders 1

B) incomplete

4. Means and tools:

1) given by a teacher in a declarative form

2) selected in the course of an academic dialogue

3) chosen by the students independently while aimgjythe situational task

4) chosen randomly and never reasoned

5. Conditions:

1) generalizational level:
a) scientific knowledge
6) notions and empirical ideas

2) organizational level:
a) systematic knowledge
6) chaotic, random knowledge

3) mastery level of skills and abilities:
a) general academic skills and abilities of fullueal
6) half-full general academic skills and abilities

6. Result (product):

1) direct:
a) implementation of a goal set
6) non-implementation of a goal set

2) by-product
a) presence of life-long cognitive interest

6) absence of life-long cognitive interest

13¢




Conclusion about the quality of a teacher’s activi in class

We worked out the criteria of a teacher’'s mastg@praisal according to the
notions of the conceptual notions of the theorgystematic mental acts’ forma-
tion by P. Galperin [1998] and the theory of andaraic activity by D. Elkonin
and V. Davydov [1996]: The analysis of a teachactvity in class must help
evaluate the system of conditions promoting thenédion of students’ academic
activity content in full. In this connection eduoatl influences of a teacher can be
evaluated as effective and ineffective, helpingrgreding the development of chil-
dren’s spontaneous activity. This kind of activgyunderstood as self-regulation,
autonomy and self-control of an academic activityeacher’s activity in class is an
activity for his students. He must help all andheat his students progress in the
subject. Thus, any novelty is to be evaluated festéfe and suitable only after its
results have been thoroughly analyzed and the sigcés introduce it in class has
been proved.

The necessary component of a student’s activitglass is the creation of
conditions for rich-in-contenaicademic motivatiorby the teacher. Unfortu-
nately, there exists a chance for the reductiomafives (content substitution),
rather unconscious by the teacher, when he useputsion motivation, think-
ing that it is the necessary educational strictn@ssa result, motives for avoid-
ance behaviour prevail in the students (they pnederto take part in group dis-
cussion; they repeat what has been said by thedeac a smart student without
comprehension). The most well-known patterns t@terecademic motivation
are problem situation, dramatization, positive eomal evidence, encourage-
ment in a child’s cognitive activity. Motives arermected with thgoal and the
system (hierarchy) of goals, that's why the hidgngrécollateral subordination)
of motives is often used as a term. If a motiveriderstood as a need plus a way
for its satisfaction and is correlated with anttj so the goal correlates with
an activity. It is the idea of a future result of activity before its implementa-
tion. The more detailed, full-fledged and conscithes idea is at first, the more
effective the child acts. If we speak about ,thdtgrom motive to goal”, when
the students only start working, there are extipsoofs that the students have
no fear to their teacher, and there is no neettéssthe importance of this shift.

The objectof an activity conforms to the goal. The objectidefinite kind
of reality, being researched with the help of sal@avays and means. At the end
of the class it is necessary that a teacher shoake a conclusion whether the
object was specified by the system of knowledgeraadns of intellectual activ-
ity according to the lesson goal. It is importamnbte the definite or indefinite
correlation between the object and goal, the opyeays and means, used by the
teacher in class. The goals and tasks for thedessald go beyond the object or
could be fewer than its possibilities. The way hbe teacher sets the goals says
a lot about his teaching style.

In practicemeansand toolsof an activity are very often declared by the
teacher without any explanations or are choserhéystudents randomly. In this
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respect the use of active methods of teaching doesecessarily have a positive
effect, if the child is not given the tools to ayza the task and theoretical attitude
to reality is not formed; if he is not taught meth@f analysis and general conclu-
sion, and full-fledged content of an academic #@gtin class is not formed.

It is equally important to examiremonditions(necessary and sufficient), i.e.
the basis of knowledge, skills and abilities, tlagtgrns of implementation, con-
trol and assessment, which help an academic actiwih into a creative one
(not imitating creativity).

The assessment ofdarect productis not so difficult, as it is possible to fix
the degree of a concurrence of the lesson goalthétiesult (the total amount of
knowledge, the quality of skills and abilities)hait set by the teacher or worked
out together with the students using the quantiatidex. Theédy-productis the
attitude of students to a lesson, a subject orcéinity category [Ponomarjov
1999] that should be assessed in terms of thetreSabservations. It is impos-
sible to say there is no developing effect durtmglesson judging by one lesson
only. Nevertheless, the absence of long-life cagminterest, positive emotional
attitude in many students during long periods asslhours must be evaluated as
a consequence of an insufficient attention to seomponent of an academic
activity from the teacher or the neglectful attéud the educational technology.

It is essential that the teacher should have his opinion about the lesson
you visited. You should ask him questions aboutbisvity in class to make the
results of your observations more exact. It willegiyou a chance to make well-
balanced conclusions about a teacher’s psychologésdiness to organize
a spontaneous activity of children.
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Abstract

In the article written by A.S. Tourchidsychological analysis of a teacher’s
activity in classa diagram of the teacher’'s mastery appraisal ateduusing the
notions of the activity theory by A.N. Leontiev atiek theory of an educational
activity by D. Elkonin and V. Davydov is given.
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