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Teaching Culture In The Foreign Language Classroom

Foreign language learning is comprised of sevesahponents, including
grammatical competence, communicative competeaogubge proficiency, as
well as a change in attitudes towards one’s owanother culture. For scholars
and laymen alike, cultural competence, i.e., thewkadge of the conventions,
customs, beliefs, and systems of meaning of anaibntry, is indisputably an
integral part of foreign language learning, and ynseachers have seen it as
their goal to incorporate the teaching of culturithe foreign language cur-
riculum. It could be maintained that the notioncoimmunicative competence,
which, in the past decade or so, has blazed a s@ito speak, in foreign lan-
guage teaching, emphasising the role of contextthadcircumstances under
which language can be used accurately and apptelgriafalls short of the
mark when it comes to actually equipping studerith the cognitive skills they
need in a second-culture environment’ [Straub 1299in other words, since
the wider context of language, that is, society eniture, has been reduced to
a variable elusive of any definition-as many teashend students incessantly
talk about it without knowing what its exact meanis-it stands to reason that
the term communicative competence should becomhbingptmore than an
empty and meretricious word, resorted to if foratlber reason than to make an
.educational point”. In reality, what most teachensd students seem to lose
sight of is the fact that ‘knowledge of the gramicelt system of a language
(grammatical competence) has to be complementeshtdgrstanding of culture-
specific meanings (communicative or rather cultucampetence)’ [Byram,
Morgan et al. 1994 4].

However, as the use of language in general iseelt social and cultural
values, language is considered to be a social alidral phenomenon. Since
every culture has its own cultural norms for cosaéipn and these norms differ
from one culture to another, some of the normskmacompletely different and
conflict with other cultures' norms. Consequentiynmunication problems may
arise among speakers who do not know or shareaitmesrof other culture.

To solve the communication problems in the targegliage in the EFL
classrooms the learners need to learn the tardeirewvithin the syllabus, and
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the teachers should be sensitive to the learnexgglity so as not to cause them
to lose their motivation.

Traditionally, culture was understood in terms ofnfial or ,high” culture
(literature, art, music, and philosophy) and popuwila,low” culture. From this
perspective, one main reason for studying a largjigtp be able to understand
and appreciate the high culture of the people wieals that language. The pop
culture is regarded as inferior and not worthytatly.

In this view, language learning comes first, andtuca learning second.
Students need to learn the language in order tp appreciate the culture, but
they do not need to learn about the culture inotaléruly comprehend the lan-
guage. This understanding can lead language teathawvoid teaching culture
for several reasons:

- They may feel that students at lower proficienegle are not ready for it yet.

- They may feel that it is additional material thay simply do not have time
to teach.

- In the case of formal culture, they may feel thetyt do not know enough
about it themselves to teach it adequately.

- In the case of popular culture, they may feel thiatnot worth teaching.

In contemporary language classrooms, however, ¢eacre expected to
integrate cultural components because languageitepbas been influenced
by a significantly different perspective on cultitself.

In EFL classrooms, as we teach the language, wédveattomatically teach
culture. The forms of address, greetings, formwdas, other utterances found in
the dialogues or models our students hear andlits@oms to aspects of culture
found in the reading represent cultural knowledgestures, body movements,
and distances maintained by speakers should fosttrral insights. Students'
intellectual curiosity is aroused and satisfied whieey learn that there exists
another mode of expression to talk about feelimgmts, needs and when they
read the literature of the foreign country. Forttlegf cultural understanding it is
necessary to see how such patterns function itioeléo each other and to ap-
preciate their place within the cultural systemlaliguage learners are to com-
municate at a personal level with individuals frother cultural backgrounds,
they will need not only to understand the cultunfluences at work in the be-
havior of others, but also to recognize the protbunfluence patterns of their
own culture exert over their thoughts, their atidg, and their forms of linguis-
tic expression.

It is also known that the students, who are in nefedeveloping cultural
awareness and cultural sensitiveness, are nortelse who are least disposed
toward these goals. Teacher's task is to make risidsvare of cultural differ-
ences, not pass value judgments on these diffeseBtadents learning a foreign
language have to assimilate many new categorizatow codifications if they
are to understand and speak the language asiie speakers do. This does not
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mean that the native language of the students amatichave established such
distinctions for them. All languages which have h@tosely studied seem to
possess the potentiality for expressing all kindsleas and making all kinds of
distinctions [Rivers 1981)]. Learners should beasqul to these distinctions as
much as possible in the foreign language teachiagsmwoms. Therefore, the
reasons for familiarizing learners with the cultwwamponents should be to:

— understand the linguistic and behavioral pattemih lof the target and the
native culture at a more conscious level,

— develop intercultural and international understaggi

— adopt a wider perspective in the perception of tadity,

— make teaching sessions more enjoyable to develagvareness of the poten-
tial mistakes that might come up in comprehensiteypretation, and trans-
lation and communication.

According to Straub [1999], what educators sholldags have in mind
when teaching culture is the need to raise thadesits’ awareness of their own
culture, to provide them with some kind of metalaage in order to talk about
culture, and ‘to cultivate a degree of intellectobjectivity essential in cross-
cultural analyses’ [ibid.: 5]. What is more, anotlubjective permeating the
teaching of culture is ‘to foster...understandingtioé target culture from an
insider’s perspective—an empathetic view that perthie student to accurately
interpret foreign cultural behaviors’ [ibid.]. Pritco considering some concrete
techniques for teaching culture in the foreign laage classroom, it is useful to
attempt an answer to the question posed at thatiegi of this chapter by pro-
viding some guidelines for culture teaching (mdghe discussion that ensues is
mainly based on Lessard-Clouston, 1997).

First, culture teaching must be commensurate vhighdynamic aspects of
culture. As Lessard-Clouston (1997) notes, studeitsndeed need to develop
knowledge of and about the L2 or FL culture, bus tieceptive aspect of cul-
tural competence is not sufficient. Learners wiloaneed to master some skills
in culturally appropriate communication and behavitor the target culture...
Cultural awareness is necessary if students adewelop an understanding of
the dynamic nature of the target culture, as wsethair own culture.

Second, it is important to eschew what Lessard<ttou (1997) calls
‘a laissez-faire approach’, when it comes to teaghnethodology, and deal with
culture teaching in a systematic and structured. Wwayd, evaluation of culture
learning is a necessary component of the ,foreigtuce curriculum,” providing
students with feedback and keeping teachers acalolenin their teaching.
A fourth point is made by Cruz, Bonissone, and Baf#95) pertaining to the
express need for linguistic and cultural competeaga means of achieving and
negotiating nations’ political and economical idées in an ‘ever shrinking
world’, as they put it.
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Apparently, culture can become a third (or secdadthat matter) ,super-
power” dispensing justice and helping maintainistaland equilibrium if need be.

The use of role-play in EFL classrooms can helpestts to overcome cul-
tural "fatigue" and it promotes the process of srogltural dialogues while at
the same time it provides opportunities for orahoaunication. Numerous other
techniques -readings, films, simulation, gameducelassimilators, culture cap-
sules and culturgrams can be used for languagédedo assist them in the
process of acculturation in the classroom [Chagt888].

In addition to these techniques, teachers can gldnerapeutic role in help-
ing learners to move through stages of acculturatidearners are aided in this
process by sensitive and perceptive teachers, daryperhaps more smoothly
passthrough the second stage and into the thigk sté culture learning and
thereby increase their chances for succeeding tin #®cond language learning
and second culture learning. While teaching cultreugh the language teaching
Seelye [cf. Rivers 1981: 323-4], suggests thatestisdshould be able to demon-
strate that they have acquired certain understgadabilities, and attitudes:

— That they understand that people act the way tleehatause they are using
options the society allows for satisfying basicgibgl and psychological needs.

— That they understand that social variables as s#ge,social class, and place
of residence affect the way people speak and behave

- That they can demonstrate how people conventioaiyin the most com-
mon mundane and crisis situations in the targeticul

— That they are aware that culturally conditioned geg are associated with
even the most common target words and phrases.

— That they are able to evaluate the relative sttenf generality concerning
the target culture in terms of the amount of evidesubstantiating the state-
ment.

- That they have developed the skills needed to éoaatl organize material
about the target culture from the library, mass imeand personal observa-
tion.

— That they possess intellectual curiosity aboutténget culture and emphaty
toward its people.

The literature on culture teaching methodology astvand a great many
techniques have been employed, in an attemptimastray the layers of obfus-
cation the term culture has been cloaked in, aonevghat ‘a basic competence
in the English language proper, with a minimum oftwral references’ [Bess-
mertnyi 1994], not only is of little value but caiso lead to misunderstanding,
culture shock, even animosity among nations. Whatilsl be made explicit is
that the ,cultural references” Bessmertnyi allutegan only act as facilitating
devices, so to speak, in the process of sociaisatito the target community.
Knowing a second or foreign language should operdaws on the target cul-
ture as well as on the world at large.



The other issue that should be focused is thatrédéarning about culture,
students must be receptive to the concept of legrabout cultures other than
their own. To achieve culture goals, often teadtar to play a role in breaking
down cultural barriers prior to initiating teachitearning activities. One way to
begin teaching culture on a positive note is to lemsre similarities between
people. Such a beginning should be followed bysauwdision of differences be-
tween members of students' family, between familesween schools and be-
tween cultures.

Moreover, the topics to be used to teach the tdageuage should be pre-
sented in the contexts accompanying the native.ones

In doing these activities, the aim is to increasmlents' awareness and to
develop their curiosity towards the target cultangl their own, helping them to
make comparisons among cultures. The comparis@anaa@rmeant to underes-
timate any of the cultures being analyzed, butniich students' experience and
to make them aware that although some culture elesrare being globalized,
there is still diversity among cultures.

This diversity should then be understood, and naemderestimated.

In developing cultural awareness in the classrobis important that we
help our students distinguish between the cultuoains, beliefs, or habits of the
majority within the speech community and the indinal or group deviations
from some of these norms. Students should be ehableliscuss their native
culture with their foreign-speaking friends at teme time that they are pro-
vided with a real experiential content.

They can make use of their knowledge of the foréamiguage. There should
also be presented, discussed, or merely alludedttoo parallel streams.
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Abstract

Culture has taken an important place in foreigmlege teaching and learn-
ing studies. It has been widely recognized thagilage is used as a main me-
dium through which culture is expressed. Most fesdly confronted that stu-
dents to a great extend know the rules of languagieare not always able to use
the language adequately as it requires since tteepa knowledgeable enough
about the target culture. The aim of this artictes lbeen to provide necessary
information for the foreign language teachers a&aaHers so that they can estab-
lish a good connection with the target languageitncllture.

Key words: culture language, IT, language training, courses.

HpenonaBaHue KYJbTYPbI B KJ1aCC€ HHOCTPAHHBIX SA3LIKOB

Pe3iome

Kynprypa 3aHMMaeT BakHOE MECTO B OOYYCHHE WHOCTPAHHOMY S3BIKY.
bruto mmMpoko mMpuU3HAHO, UTO S3BIK — TJABHOE CPEICTBO, 4epe3 KOTOpoe
KyJIbTypa BbIpaxkacTcs. B OONBIIMHCTBE CIy4acB CTYICHTHI 3HAIOT IpaBUIIA
WHOCTPAHHOTO SI3bIKa, HO HE BCEra MOTYT HCIIOJIb30BaTh €r0 aJeKBaTHO, TaK
Kak OHU HE OCBEJIOMJICHBI JJOCTATOYHO O 1eJIeBOM KynbType. Llenb 3Toi ctatbu —
JIaTh HEOOXOIMMYI0 WH(POPMAIUIO JUIS TpEToaaBaTelicii HHOCTPAHHOTO SI3bIKa
Y YYCHHKOB TakuM 00pa3oM, 4YTO OHHM MOTYT OCO3HAaTh CBSI3b C HM3YUYCHHS
HMHOCTPAHHOTO S13bIKAa U KYJIBTYPHI.

Kurwu4eBble ¢JIoBa: SI3BIK U KyJIBTYpa, 11, S36IK 00yUeHHUS, KYPCHI.

Uczenie s¢ kultury na lekcjach j ezyka obcego

Streszczenie

Kultura zajmuje wane miejsce w nauczanigzykéw obcych i studiowaniu
réznych kierunkow studiéw. Powszechnie akceptowanyggoem jest tenze
jezyk jest wywany jako gtéwne medium, poprzez ktére wymaa jest kultura.
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Najczsciej] mamy do czynienia z sytuacpv ktorej uczniowie w diym stopniu
znap zasady ¢zyka, ale nie zawszea sv stanie odpowiednio postugiwasic
jezykiem, poniewa nie maj wystarczajcej wiedzy o kulturze reprezentowanej
przez tendzyk. Celem tego artykutu jest przedstawienie ngemlych informacji
dla nauczycieli §zykow obcych i uczniéw, tak aby mogly one stwdrziobre
pofaczenie znanege@iyka obcego i jego kultury.

Stowa kluczowe:kultura gzyka, TI, ksztatcenieggzykowe, kierunki studiow.



