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Structural and substantive model of graduate studets’
self-regulation of learning and professional actiuy

Productivity of learning and professional activibf students, realizing
through their cognitive activity, in its structuigebased on the level of develop-
ment of self-regulation characteristics of students

The process of psychic self-regulation, providingjgnificant impact on the
productivity and the quality of learning and prafesal activity in their educa-
tional period, can be assumed to be an activeantlea on the productivity and
the quality of professional activity in the future.

Subject of the study: personal components of grtadgtudents’ psychic
self-regulation of learning and professional atyivi

The study involved graduate students of Vladimat&tUniversity (n = 173
pers.).

In our view, the process of students’ self-regolatof learning and profes-
sional activity — is a process of individual's setfjanization of its behavior,
aimed to self-teaching and self-training, ensuthgyefficiency of the individual
in educational and professional activity in genefalke system of self-regulation,
as shown by our study, includes an internal volynpaocess of self-test of for-
mation of personality traits, self-esteem (goalisgtand evaluation of the prob-
ability of achieving the goal), independence antaitives in planning and ex-
ecutive phases of activity, goal implementationlf-s®nitoring and self-
evaluation of the implementation of the activitias, assessment of the result,
goal approval, self-correction. The process of-mdlation of activity should
always start with a self-test, go a complex wayhef inner work, and end with
a self-approval and self-correction. By the sayiofy N.A. Menchinskaya
[Hayunoe... 2005], the actions of self-test and self-cormttshould be attrib-
uted to ,higher forms of regulation”. Targeted irdhce on the formation of
students’ ,internal conditions” of self-regulatiaf behavior and activity will
provide the important task of higher educatiorhi& XXI century — to teach how
to study independentlBpoxos B.A. 2008].

Self-regulation of students’ behavior and activitythe educational process
at the university, as it shown in our researcheaniintegral dynamic formation,
the manifestations of which are modified at eaelgestof high school education.
Dynamic formations of self-regulation and their nf@stations can be studied
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with the help of specially selected tools (persityajuestionnaires, laboratory
experiments), as well as by observation, includiagticipant one, and expert
assessments.

Basing on the theoretical analysis of the studesglsregulation of behavior
and activity, as well as on empirical researchteelato the study of self-
regulation characteristics of the students on thieabively-psychological (be-
havioral) level of analysis3poxos A.B. 2008], student’s self-regulation model
of behavior and activity was made. It carried out the subjectively-
psychological level and included the following stural components, the study
of which were to be done:

1) content-motivational component — CMC — (motivatiomenifestations, the
parameters of self-actualization, values orientaticreative activity);

2) content and self-rating component — CSC — (feainfreslf-rating, reflexivity);

3) component of personality traits — CRT — characiegiits intellectual, emo-
tional, volitional, communicative spheres;

4) individual-typological component — ITC (ergity, fibility, speed, emotionality).

In the study of personality components involvedyiaduate students’ self-
regulation of learning and professional activityvas found that the mechanism
of self-regulation is represented by CMC, CRT, C&8@ ITC. Basing on the
required data we can say that the formation andifestation of personality
traits, involved in its self-regulation, in actiyiare strongly influenced by in-
travitally formed features of motivation and sedfing. We can also assume that
self-regulation of behavior and activity of studerg constructed by taking into
account the features of ITC, it's based on it, parabably the features of ITC
have some influence on the process of self-reguiagspecially in stressful and
extreme situations.

We want to note that the collection of researchemias was carried out
twice during the school year: September—OctoberMacdcth—April. The above
regularity of the mechanism of graduate studerg$f-regulation of behavior
and activity was manifested in the beginning of $bhool year and at its end.
However, as it was shown by the analysis of caiteiathe number of correla-
tions in the beginning of the school year, wagtielsmaller, but the power of
relations between the studied parameters werefisignily higher, exceeding,
generally, the g£ 0.01 level.

Studies have shown that content-structural ,medmahiof self-regulation
of fifth-year students who obtain ,good” and ,exXeet” marks included:

1) business collectivistic motivation, adequate saliAg;

2) self-test of obtained development of personaliytsr

3) manifestations of independence and initiative imyéag out learning duties
(strong positive correlation between the organiatind activity indicators
and indicators of intellectual and volitional spherf students’ personality
was found, p <0.01);
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4) self-control, understanding of temporal relatiasg;cession, duration, tempo
and rhythm of work, as well as realistic assessrogtite temporal character-
istics of different processes and events, pref@&®rin their organization
(self-control and understanding of the temporal apdtial relationships di-
rectly manifests itself in the confident behavibthe student);

5) constant reflection of behavior in communicatiord activities, as well as
progress self-reports, self-correction and debnitof boundaries for the fu-
ture development.

Graduate students in the personality traits compoffie Kettell's 16 PF) have
factor ,B” in dominant position (7.7 +/_0, 3) —dfligence, that indicates a rather
high level of general cognitive abilities of thedgnts of the fifth year. Of note is
the fact that in comparison with the results ofietis in the fourth year graduate
students have reduced degree of manifestation ati@mal stability (P 0.05).

The study of graduate student's personality traitgolved in the self-
regulation of behavior and activity, showed that thominant position held:
benevolence (kindness) — 63,3%, responsibility 1%9 empathy — 54,5%,
good manners — 50,0 %. Next, in terms of the remtasion in students’ con-
sciousness followed: the existence of own belie#5:4%, curiosity — 45,4%,
integrity — 40,9%, openness — 40,9%, creativityb;4% and intellectual matur-
ity — 35,4%. The above qualities mostly characeenmral and ethical (organ-
izational-activity) sphere of graduate studentsspeality and also communica-
tive and intelligent one. Dominant positions in tis of personality traits, that
characterize graduate student, take moral oriematies.

Literature

306k0B A.B. (2008), Camopecynayus yuebno2o npoyecca 6 nepexoouvie nepuodvi oOyuerus.ll
Becrauk ynusepeurera I'VY. Couunonorust U ynpasienue nepconanom, Ne10(48),M.

306koB B.A., IIponuna E.B. (2008), Teopuecmso. Omuowenue. [esmenvnocms. Teopemuro-
MemodonocuuecKue acneknsl, Brnagumup.

Hayunoe nacneaume H.A. (2005), Menuunckoti u cospemennas ncuxonoeus yuenus.llon pen.
E.JI. BoxoBunu.//Matepuainsl koHdepeHIuH nocssiuieHHoi 10031eTuto co AHS poXkKICHHS
H.A. Menunnckoii, M.

Abstract

The article gives the author’s definition of stutiemself-regulation of activ-
ity, the system of components of student’s selfitaigpn of activity in the proc-
ess of high-school educational is detected. Theetsiral model of high-school
graduate students’ self-regulation of activityapresented.

Key words: self-regulation, graduate student, componentsctstral model,
personality traits.

122



